64      THEORY   AND    PRACTICE   OF   EDUCATION
When one realizes that the experiences of early childhood
may affect a man's complete life the need for the education
of parents and teachers of young children is apparent.
If, indeed, teachers only learnt from psychologists that
children tend to forget what is associated with unpleasant-
ness, to remember the pleasant experiences of life, their
debt to psycho-analysts would be great.
There are many schools of psycho-analysts and the lay-
man cannot presume to decide between them. For some
time Freud and his school of workers dominated the in-
telligent mother's attitude towards her children. That
children show early interest in the processes of birth, that
they are often conscious of the sexual life of their parents,
are not facts to be shocked at but to be dealt with in-
telligently. The cumulative evidence that lasting harm
may be done to children treated irnsympathetically at
such times—punished when they should be helped to under-
stand, made to brood over the problems secretly when they
should have their attention distracted by gay and happy
occupations—makes the training of the pre-school child
more important by far than that of the undergraduate,
A child's first interpretations
It will be noticed that all the experiences used to illus-
trate this account of the work of psychologists have been
emotional in content, e.g. early sexual emotion and fear.
Such emotions connected with innate propensities are the
spurs to action in the days when a child has not learnt to
reason, to respect other people's standards or, in other
words, gained those controls of conduct which his educators
desire for him. This tendency to interpret the world
around us in terms of our emotional bias is by no means
confined to children, and the reader will be a better thinker
and a more honest man if he will question his own supposed
motives in order to assure himself that fear, pride or self-

